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perspective	of	 those	who	 ‘do’	 journalism	education	 in	 the	UK.	 It	 draws	on	 interviews	with	
twelve	 individuals	between	2006	and	2016	 from	within	 two	distinct	groups,	both	of	which	
share	a	professional	interest	in	journalism	education:	journalism	educators	with	the	UK	Higher	




Mensing	 (2011)	 describes	 as	 ‘industry-centred	 journalism	 education’	 as	 being	 particularly	
resilient	in	the	English	HE	sector.	Despite	reflexive	notions	of	‘digital	disruption’	from	within	











Reese	 1999;	 Reese	 &	 Cohen	 2000;	 Dickson	 2000;	 Deuze	 2006;	 Terzis	 2009;	 Franklin	 and	
Mensing,	2011;	Harcup	2011)	and	to	borrow	from	Alasdair	MacIntyre	(1988)	 is	an	 issue	of	
‘competing	rationalities’	in	which	journalism	education	is	seen	either	in	essentially	practical	
or	 intellectual	 terms.	 Despite	 the	 abundance	 of	 interest	 in	 this	 debate,	 in	 his	 survey	 of	
journalism	education	research	(2006:	30),	Mark	Deuze	has	suggested	that	still	more	needs	to	














pole	 of	 economic	 and	 political	 power	 that	 the	 academic	 field.	Within	 the	 context	 of	 this	
research,	 exploring	 the	 dynamics	 of	 journalism	 as	 a	 social	 practice	 this	 notion	 of	 field	 is	





complement	 the	 collection	 of	 papers	 in	 this	 special	 edition,	 this	 paper	 draws	 on	 these	
conceptual	approaches	to	provide	an	understanding	of	the	disruptive	terrain	of	journalism	
education	within	the	journalism	industry	and	academic	in	the	UK.		
Based	upon	 interviews	with	 twelve	 journalism	educators	 from	within	 industry	 and	
higher	education	between	2006	and	2016	this	paper	highlights	three	narratives	of	resilience	
which	indicate	the	ongoing	durability	of	traditional	normative	foundations	(Steel	2016).	The	
interviews	 highlight	 what	 Mensing	 (2010)	 describes	 as	 ‘industry-centred	 journalism	
education’	 which	 play	 a	 significant	 role	 in	 informing	 the	 normative	 basis	 of	 journalism	
education	primarily	because	of	the	highly	competitive	journalism	education	marked	in	the	UK	
HE	 sector	 (Mensing	 2010).	 Moreover,	 in	 Bourdieuian	 terms,	 this	 paper	 identifies	 a	
strengthening	of	the	journalistic	field,	as	instrumentalist	vocational	values	entrenched	within	
outmoded	 normative	 claims	 (Steel	 2016)	 become	 increasingly	 resistant	 to	 alteration.	 The	
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overall	 findings	 of	 this	 research	 reinforce	 Michael	 Bromley’s	 observations	 that	 “while	









Haas	 2006;	 Lugo-Ocando	 2015),	 narratives	 invoking	 notions	 of	 journalistic	 professional	
identity	and	the	requirements	of	industry,	remain	remarkably	resilient	(Lee-Wright	et	al	2011,	
Drok	2012;	Hanitzsch	&	Müller	2009).	The	challenge	for	journalism	education	within	the	UK	
































out	 is	 significant.	 Schools	 and	 departments	 of	 journalism	 are	 of	 course	 under	 immense	








schools	 and	 departments	 need	 to	 give	 students	 the	 best	 possible	 chance	 of	 getting	 their	
dream	job	and	this	tends	to	achieved	by	explicitly	tailoring	the	content	of	programmes	to	the	





This	 paper	 provides	 a	 qualitative	 account	 of	 the	 perceptions	 and	 experiences	 of	
individuals	 who	 had,	 at	 the	 time	 of	 interview,	 a	 professional	 concern	 with	 journalism	











	 Background	 Years	as	Journalist	 Years	as	Educator	
R1	 b	 +15	 +20	
R2	 b	 +15	 +20	
R3	 c	 +15	 -5	
R4	 b	 +20	 +15	
R5	 a	 -	 +30	
R6	 c	 +10	 +10	
R7	 c	 +10	 +10	
R8	 c	 +20	 +5	
P9	 b	 +25	 +20	
R10	 d	 +30	 -5	
R11	 b	 -5	 -5	






Interviews	were	 conducted	 between	November	 2006	 and	 January	 2016	 utilising	 a	
semi-structured	approach	(Saljo	1997)	in	order	to	allow	for	participants	to	be	a	detailed	and	















The	 interviews	 began	 with	 the	 researcher	 asking	 the	 participant	 to	 outline	 their	
interests	and	background	 in	 journalism	and/or	 journalism	education	as	well	as	number	of	
years	active	(see	fig.	1).	They	were	then	prompted	to	talk	about	what	they	considered	to	be	
the	 key	 issues	 in	 journalism	 education	 from	 their	 perspective.	 This	 question	was	 used	 to	
encouraged	participants	to	consider	the	main	challenges	and	opportunities	within	journalism	
and	 journalism	 education	 as	 they	 perceived	 them	 so	 as	 to	 get	 a	 sense	 of	 their	 role	 as	
educators	in	relation	to	‘disruption’	in	journalism	education	or	as	change	agents	themselves.	

















has	 proved	 a	 rich	 source	 of	 reflective	 scholarship	 on	 this	 aspect	 of	 learning	 and	 teaching	










degrees	 outside	 of	 media/communication/journalism	 studies’.	 Interestingly	 within	 such	






teach	 people	 the	 basic	 core	 skills	 of	 journalism,	 it’s	 not	 rocket	 science,	 it’s	




































academy	that	the	perceived	resistance	from	the	 industry	 is	 in	part	down	to	 insecurity	and	
short	 sightedness	 about	 possible	 future	 directions	 of	 the	 industry.	 Holding	 on	 to	 the	
traditional	values	at	the	expense	of	innovation	in	learning	and	teaching	seemed	to	resonate	







Journalists	 (NCTJ)	 and	 the	 Broadcasting	 Journalism	 Training	 Council	 (BJTC)	 seemed	 to	 be	
identified	as	the	source	of	much	of	the	pressure	being	placed	on	the	curriculum.	Because	of	
competition	 for	 students,	 many	 universities	 teaching	 journalism	 programmes	 use	
accreditation	 as	 markers	 of	 prestige	 as	 their	 accredited	 programmes	 provide	 ‘industry	




we	 see	 it	 as	 ideas	 driving	 practice.	 They	 see	 it	 as	 a	 training	 we	 see	 it	 as	 an	
education.	But	I	think	they	have	an	incredibly	narrow	view	of	journalism	too	and	I	









respecting	 their	 academic	 integrity,	 to	 recognise	 the	 demands	 of	 industry,	 and	
there’s	also	a	responsibility	on	the	industry	to	help	it	as	much	as	possible.”	(R7)	
The	Challenge	of	Technology	































































The	 issue	 of	 journalistic	 identity	 reverberated	 throughout	 all	 the	 interviews	 with	
articulations	of	the	traditional	watchdog	role	of	journalists	being	particularly	resonant:	“There	
are	 two	 sets	 of	 people	 in	 society,	 the	 people	who	 run	 society	 and	 the	 rest	 of	 us	 and	 it’s	





































journalism	 practice	 was.	 It	 seems	 from	 the	 responses	 that	 many	 of	 the	 intellectual	
requirements	of	journalism	which	are	routinely	emphasised	by	the	academy,	are	also	seen	as	




about	 the	craft	of	 journalism.	 It’s	a	 structural	way	of	 thinking	about	 issues	 like	



















in	 the	 articulation	 of	 values	 of	 journalism	 and	 higher	 learning	 –	 an	 enthusiasm	 for	 and	
commitment	to	understanding;	a	sound	work	ethic;	ethical	integrity	and	emphasis	on	process.	






almost	 repeating,	 almost	 as	 a	mantra,	 these	 ideas	 of	 being	 a	 fourth	 estate,	 a	
watchdog	etc.	Yeah,	they	do	exist	in	journalism,	we	see	them	all	the	time,	but	they	
are	not	the	only	thing	and	they	are	not	in	and	off	themselves	substantial.	[…]	So	if	







(Deuze	 2006;	 Terzis	 2009;	 Franklin	 and	 Mensing	 2011;	 Harcup	 2011).	 Despite	 efforts	 to	
	 15	
integrate	the	values	of	critical	education	with	the	requirements	of	a	dramatically	changing	




educators,	 particularly	 but	 not	 exclusively	 for	 those	 still	 working	 in	 the	 industry.	 In	
Bourdieuian	 terms	 a	 form	 of	 ‘field	 resilience’	 is	 evident	 which	 seems	 highly	 resilient	 to	
external	disruption.	Within	academy,	journalism’s	core	values	also	remain	relatively	stable,	
with	 an	 emphasis	 on	 journalism’s	 longstanding	 commitment	 to	 hold	 power	 to	 account.	
However,	disruption	is	experienced	in	the	academy	as	universities	are	being	forced,	mainly	
by	market	pressures	 to	 jettison	critical	 scholarship	 in	 favour	of	a	greater	emphasis	on	 the	
requirements	 of	 industry.	 Under	 this	 pressure,	 practical	 knowledge	 and	 skills	 are	 made	










little	chance	of	 resistance	given	 the	external	pressures	on	universities	 to	 increase	student	
numbers.	From	an	academy	perspective,	disruption	to	the	traditional	university	emphasis	on	
scholarship	is	seen	in	terms	of	increased	vocationalisation	of	the	syllabus	and	the	‘squeezing	
out’	 of	 more	 traditional	 modes	 of	 academic	 learning.	 Those	 respondents	 who	 remained	
anchored	in	industry	saw	a	greater	emphasis	on	skills	and	training	as	a	reinforcement	of	their	
professional	 identities	 as	 journalists	 (Carlson	 2015).	 From	 a	 university	 perspective,	
vocationalism	places	undue	pressures	on	the	traditional	values	of	scholarship.	This	discourse	









from	 ‘media	 studies’	which	have	no	 relevance	 to	 the	 real	world	of	 journalism.	 Journalism	
education	when	it	does	not	engage	with	practice	and	the	skills	that	journalists	require	is	all	
but	 irrelevant.	 This	was	 tempered	 by	 the	 recognition	 that	 ‘other’	 sorts	 of	 knowledge	 are	




industry	practitioner’s	perspective,	 the	 technical	 competence	 required	 to	navigate	around	
and	negotiate	a	way	through	this	changing	context	 is	still	 largely	seen	as	secondary	to	the	
principle	core	normative	values	of	 journalism.	Moreover,	beneath	 the	 technicist	discourse	




technology	 are	 subsumed	 into	 the	 resilient	 logics	 of	 journalism,	 particularly	 from	 those	
continuing	 to	 work	 within	 the	 journalism	 industry.	 Resilience	 is	 evident	 as	 the	 rationale	
replicates	 the	 commercial	 competitive	 priorities	 of	 industry.	Moreover,	 the	 technocentric	
approach	adopted	by	journalism	educators	from	industry	and	indeed	some	teaching	in	the	
academy,	 could	 be	 seen	 as	 reflective	 of	 an	 uncritical	 engagement	 with	 a	 technocentric	
discourse	 and	 its	 market	 rationale.	 In	 this	 context,	 it	 could	 be	 argued	 that	 not	 only	 is	
journalism	studies	under	pressure	from	market	imperatives	of	industry,	but	also	from	within	
the	 academy	 itself.	 As	 one	 respondent	 noted	 that	 the	 academy	 is	 still	 struggling	 to	 see	
journalism	studies	as	something	more	than	a	set	of	vocational	modules	with	critical	reflection	
at	 its	periphery	–	 “that’s	what	you	do	at	universities,	 you	don’t	 train	people	you	educate	
them.”	(R5)	
	 17	
Journalistic	 identity	 framed	through	 the	discursive	articulations	of	 those	who	work	
within	 the	 industry	 as	 educators	 was	 expressed	 in	 terms	 of	 journalists,	 or	 at	 least	 good	
journalists,	having	certain	abstract	characteristics	that	are	perceived	as	pre-existing	or	at	least	
external	 to	 the	 university	 experience,	 though	 they	may	 be	 cultivated	 in	 places	 of	 higher	




working	 in	 the	 journalism	 industry,	 in	 terms	 of	 the	 innate	 qualities	 or	 sensibilities	 which	
transcend	 formal	 learning.	 Such	 expressions	 conform	 to	 Carlson’s	 contention	 that	
metajournalistic	discourse	has	a	“role	in	the	reiteration	and	negotiation	of	shared	meanings	
and	 acceptable	 practices”	 (2015:	 9)	 and	 which	 limit	 extension	 into	 spaces	 where	 such	
meanings	 and	 practices	 may	 become	 threatened	 such	 as	 the	 academy.	 Resilience	 to	
disruption	therefore	emerges	in	statements	reasserting	certain	characteristics	of	journalistic	
identity	as	being	beyond	academic	critique	given	their	essential	nature.	In	terms	of	the	field	




points	out)	 rather,	because	of	 its	greater	distance	 from	economic	and	political	 rationality,	
more	space	with	which	to	manoeuvre	within	the	constraints	of	that	economic	power,	though	
this	is	shrinking	given	the	increasing	financial	pressures	being	placed	on	universities	(Giroux	






by	 focussing	 on	 the	 perceptions	 and	 experience	 of	 a	 number	 of	 individuals	 who	 have	 a	
professional	 interest	 in	 journalism	education.	 The	key	argument	herein,	 evidenced	by	 the	
findings	above,	is	that	despite	narratives	of	crisis	and	disruption,	the	normative	parameters	
	 18	
of	 journalism	 education	 remain	 remarkably	 resilient,	 particularly	 from	 the	 perspective	 of	
those	who	advocate	the	type	of	journalism	education	which	meets	the	requirements	of	the	
journalism	 industry.	 This	 rejection	 of	 the	 intellectual	 utility	 of	 a	 more	 critically	 inflected	
journalism	education,	by	those	who	focus	on	reinforcing	the	resilience,	of	course	reflects	the	
long	standing	‘problem	of	journalism	education’	(Mensing	2010;	Anderson	2014).	Though	the	
linguistic	 gulf	 between	 the	 discourse	 of	 craft	 and	 the	 discourse	 of	 the	 academy	 can	 be	
animated	by	reference	to	Bourdieu’s	notion	of	habitus	and	field,	the	space	to	bridge	that	gap	
between	the	habitus	of	the	newsroom	and	the	habitus	of	the	seminar	room;	and	between	





journalism	 education.	 Such	 resilience	 is	 in	 part	 due	 to	 the	 very	 powerful	 normative	
foundations	 upon	 which	 journalism	 and	 journalism	 education	 has	 hitherto	 been	 built	
(Schudson	1978;	Hanitzsch	2011).	However,	such	weaknesses	 in	the	academy	may	also	be	
seen	 as	 evidence	 of	 market	 logic	 penetrating	 the	 university	 (Giroux	 2002).	 Such	 logic	
increasingly	 stems	 from	 the	 neoliberal	 requirement	 to	 necessitate	 the	 financial	 worth	 of	
education,	a	feature	that	Shore	(2010)	has	labelled	the	‘schizophrenic	university’:	
“what	 we	 are	 witnessing	 is	 a	 competition	 between	 contrasting	 visions	 of	 the	
university,	 which	 are	 driving	 academic	 activity	 in	 different	 –	 and	 increasingly	
contradictory	–	directions.	In	the	contemporary	neoliberalised	multiversity,	it	seems,	
conflicting	 institutional	 visions	 and	managerial	 agendas	 are	 producing	 increasingly	
schizophrenic	academic	subjects.”(Shore	2010:	28)	




of	 the	central	concerns	 for	 this	special	edition,	 that	being	 that	despite	 the	challenges	and	
disruption	 that	 journalism	 has	 hitherto	 faced,	 there	 remains	 a	 reluctance	 in	 journalism	
education,	 particularly	 that	 which	 takes	 place	 in	 industry,	 but	 also	 increasingly	 in	 Higher	
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Education,	 to	 re-evaluate	 the	 journalism	 curriculum,	 particularly	 at	 its	 normative	 core.	
Despite	attempts	to	transform	the	journalism	curriculum	(McDevitt	2000;	Wasserman	2005;	
Steel,	et	al	2007;	Heinrich	2011;	Clark	2013;	Wall	2014)	there	remains	an	arguably	widening	
schism	 between	 what	 could	 be	 termed	 normatively	 entrenched	 and	 relatively	 static	
journalistic	practices	and	dynamic	social	change.	I	argue	that	the	changes	within	journalism	
and	 society	 more	 broadly,	 which	 have	 been	 identified	 as	 having	 disruptive	 impact	 upon	
journalism	itself,	have	still	failed	to	challenge	the	core	professional	and	ideological	normative	
foundations	 of	 journalism	 education.	 For	 ‘schizophrenic’	 universities	 and	 journalism	
educators	therein,	the	prospect	of	negotiating	these	‘competing	rationalities’	remains	bleak	
unless	the	pressures	of	neoliberalisation	of	our	universities	are	resisted.	For	industry,	if	the	


















































































Marton,	 F.	 and	 Saljo,	 R.	 (1997)	 “Approaches	 to	 Learning”	 in	Marton,	 F.,	 Entwistle,	N.	 and	
Hounsell,	D.,	(eds.)	Experience	of	Learning,	Edinburgh:	Scottish	Academic	Press.	
McDevitt,	M.	(2000)	“Teaching	Civic	Journalism:	Integrating	Theory	and	Practice”,	
Journalism	and	Mass	Communication	Educator,	55,	2,	pp.	40–49,	
doi:10.1177/10776958000	5500205.		
Mensing,	D.	(2010)	“Rethinking	[again]	the	future	of	journalism	education”,	Journalism	
Studies,	11,	4,	pp.	511-523,	DOI:	10.1080/14616701003638376.		
Murdock,	G	&	Golding,	P.	(2015)	“Media	studies	in	question:	The	making	of	a	contested	
formation”	in	M.	Conboy	&	J.	Steel	(eds.)	Routledge	Companion	to	British	Media	
History,	London:	Routledge,	pp.	41-59.		
Reese,	S.	D.	&	Cohen,	J.	(2000)	“Educating	for	journalism:	the	professionalism	of	
scholarship”,	Journalism	Studies,	1,	2,	pp.	213-227.	
Saljo,	R.	(1998)	“Learning	in	Educational	Settings:	Methods	of	Inquiry”,	in	P.	Ramsdan	(ed.)	
Improving	Learning:	New	Perceptions,	London:	Kogan	Page.	
Schudson,	M.	(1978)	Discovering	the	News,	New	York:	Basic	Books.	
Shore,	C.	(2010)	“Beyond	the	multiuniversity:	Neoliberalism	and	the	rise	of	the	
schizophrenic	university.	Social	Anthropology,	18,	1,	pp.	15-29.	
Skinner,	D.,	Gasher,	M.	J.	&	Compton,	J.	(2001)	“Putting	theory	into	practice”,	Journalism,	2,	
3,	pp.	341-360.	
Steel	J	(2016)	Reappraising	Journalism's	Normative	Foundations	In	Broersma	M	&	Peters	C	
(Ed.),	Rethinking	Journalism	Revisited	(pp.	35-48).	London:	Routledge	
Steel,	J.	et	al	(2007)	“Experiential	Learning	and	Journalism	Education:	Lessons	Learned	in	the	
Practice	of	Teaching	Journalism”,	Education	and	Training,	49:4,	p.	325-334,	DOI:	
10.1108/00400910710754462.	
	 23	
Terzis,	G.	ed.	(2009)	European	Journalism	Education,	Chicago:	Intellect.		
Wall,	M.	(2014)	“Change	the	Space,	Change	the	Practice?”,	Journalism	Practice,	9,	2,	pp.	
123-137,	DOI:	10.1080/17512786.2014.916482.		
Wasserman,	H.	(2005),	“Journalism	education	as	transformative	praxis”,	Ecquid	Novi:	
African	Journalism	Studies,	26,	2,	pp.	159-174,	DOI:	
10.1080/02560054.2005.9653328.	
	
1
	The	author	would	like	to	than	the	editors	of	this	special	edition	and	the	two	annonymous	
reviewers	for	their	helpful	comments	on	earlier	versions	of	this	paper.		
																																																						
